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ABSTRACT 



The education of ethnic minorities in China is explored, 
addressing issues that relate to state schooling, ethnicity, and development. 
Minority religions, which traditionally provided much of the education 
outside of the family, are tolerated increasingly officially, but not really 
recognized in state schooling. Language is another major challenge related to 
ethnic minority culture and schooling. There is a strong national call to use 
Chinese as the main medium in instruction, but in many cases efforts are 
being made to educate in minority languages. Although the provision of 
education for ethnic minorities has been increasing, most minorities are 
below the national average at all levels. This is especially true for women. 
The gap between minority achievement and that of the large Han group is also 
especially apparent in higher education. Since 1980, measures have been taken 
to increase the participation of minorities in higher education, but much 
remains to be done. A look at Tibet illustrates many of the problems in 
minority education in China. So far, the diversity that exists in China does 
not appear to be fully reflected in the content of schooling, and this is 
even more apparent in predominantly Han Chinese schools, where there seems to 
be little sensitivity to minority cultures. Curricula that reflect the 
cultural diversity of China might increase understanding among ethnic groups 
and help conserve minority cultures. (Contains 59 endnotes.) (SLD) 
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All multiethnic states, including China, face a similar educational challenge . 1 They must 
convince their state defined ethnic minority communities, as well as the national and globed 
community, that state-sponsored schooling ensures equal opportunities for all ethnic groups, 
promotes the economic development of ethnic minority regions, encourages ethnic minorities to 
practice cultural autonomy and builds an interethnic unity that supports the nation state . 2 State 
schooling expand in reaction to a market of demands. Individuals demand practical skills, social 
groups demand status culture, and the state demands social control . 3 Representations of ethnic 
culture are greatly affected by this market of demands. Within China, the market of demands that 
shapes the expansion of the education system is dominated by the state. Though the demand of 
ethnic groups for schools to elevate the status of their culture within the national framework is 
ubiquitous, the actual content of schooling reflects the state* s view of the nature of ethnic inter- 
group processes. Hence, a great deal can be learned about the People* s Republic of China by 
studying how it schools its state defined ethnic minorities, represents their ethnic heritage, socializes 
them into a national identity, structures their educational opportunities and links their schooling to 
economic development. 

Socio-cultural context is a profound determinant of the form and content of state schooling 
for ethnic minorities . 4 State schools serve a conservative function by defining and reproducing a 
national culture that bolsters dominant social structures. China* s state schools conserve a 
particular brand of national culture (zhonghua minzu wenhua), and are supervised by an 
authoritarian state wary of outside cultural influences, especially from the West . 5 State schooling is 
also charged with the responsibility to conserve ethnic minority cultures within a national context 
that places a premium on Han Chinese cultural capital . 6 

While many aspects of minority education, including education in Tibet, remain highly 
centralized, the national move to a market economy, administrative decentralization and local 
elections could begin to have a profound effect on minority schooling. Yet the notion of ethnic 
pluralism remains carefully proscribed, and multiethnic education is still a sensitive issue. Discussion 
of multiculturalism is found in academic discourse, but much less so in policy and practice . 7 To 
what extent do schools in China create an atmosphere that has positive institutional norms toward 
diverse cultural groups within the nation state ? 8 To what degree do schools in China modify then- 
total environment to make it more reflective of the ethnic diversity in the society? State policy 
accords importance to the special cultural characteristics of ethnic minority regions; however, not 
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enough is known about actual practice to provide detailed answers to such questions. 9 In-depth 
study of the schooling in particular ethnic communities is needed to measure the gap between the 
policy and practice of ethnic minority regional autonomy in education, and to understand the 
manner in which ethnic communities innovate in their adjustment to state schooling. This paper 
aims to review recent research and argue that despite the diversity that exists among ethnic 
communities in China, state schooling has remains largely monocultural. 

CHINA' S ETHNIC MINORITIES AND EDUCATION POLICY 

China refers to its minorities as shaoshu minzu, which has been translated as national or 
ethnic minorities. 10 As the government defines ethnic minorities, they account for over 1 10 million 
people. Their population has been increasing faster than the majority Han due to a relaxed birth 
control policy jn the sparsely populated minority areas, but also to an increased willingness on the 
part of minorities to acknowledge their ethnic roots in the national census. 11 This acknowledgement 
is due in no small part to the special privileges it bestows in several areas, including family planning, 
employment and education, 12 as well as to increased tolerance toward ethnic minorities by the Han 
since the Cultural Revolution. The government claims 55 ethnic minorities, the largest group having 
more than 15 million members and the smallest only about 2,000. 13 The reason these 110 million 
who account for less than 10 percent of the population occupy so critical a place is that they inhabit 
over 60 percent of the land area and 90 percent of the interior border region of China, and occupy 
land that is rich in mineral deposits, forest reserves, and most of the animals that supply milk, meat 
and wool. 

The People' s Republic of China has 156 nationality autonomous areas, including 5 
autonomous regions (qu), 30 autonomous prefectures ( zhou ), and 121 autonomous counties (xicm 
and qi) U Though these areas account for the larger part of China' s territory, in only one-third of 
these autonomous areas is the dominant ethnic minority equal to more than one-half of the 
population. The Law on Regional Autonomy for Minority Nationalities was adopted in May 1984 
at the second session of the Sixth National People' s Congress. 15 It includes provisions for 
autonomous organizations, rights of self-government organizations, help from higher level 
organizations, training and assignment of cadres, specialists and skilled workers among the minority 
peoples, and the strengthening and developing of socialist relations among nationalities. 

Analyzing China' s national minorities as a single entity is virtually impossible. Great 
cultural, regional and developmental differences exist between them. Thus, the unified set of ethnic 
minority policies, including those in education, espoused by the government are intended to be 
implemented flexibly so as to take account of the unique situation of each minority. Sometimes 
referred to as little brothers ( xiongdi ) by the Han majority, minorities can be differentiated 
according to a number of criteria. 16 These include population size; the nature of the identification of 
the group; the size, location and terrain of the region they occupy; the proportion of members of 
the minority group that inhabit an autonomous province, prefecture or county; their proximity to 
and relations with other ethnic groups, including the Han; whether the neighboring Han were 
migrants or indigenous residents of the region; whether the ethnic minorities are rural or urban 
groups, agricultural or pastoral groups, border or inland groups, or concentrated or dispersed 
groups; whether the group has a strong religious tradition or none; whether the group has a written 
language or only a spoken one; whether members of their ethnic group also living across the 
Chinese border in other countries, either as ethnic minorities or as the major nationality; and, finally, 
whether they have had a separate tradition of foreign relations with peoples of another region of the 
world. 
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The educational policies adopted for ethnic minorities since 1979 include the establishment 
of the Department of Ethnic Minority Education ( minzu jiaoyu si) under the State Ministry of 
Education (which became the State Education Commission in 1985) with corresponding 
organizations and appointments made at the provincial (minzu jiaoyu chu), prefecture ( minzu 
jiaoyu ke) and county levels ( minzu jiaoyu gu). Ethnic autonomous regions became authorized to 
develop their own educational programs, including levels and kinds of schools, curriculum content 
language of instruction. Special funds for minority education were increased, and a portion of the 
annual budget for ethnic minority areas could be used for education. Funds for teacher training 
increased and various types of in-service training have been set up. Schools could be established 
according to the particular characteristics of the ethnic minorities and their regions; in pastoral, 
frontier and cold mountainous regions, boarding schools were arranged and stipends provided for 
students. In education special emphasis could be placed on ethnic minority language, culture and 
historical traditions. Higher education expanded and cooperation increased between frontier 
universities and those in the interior. Several major universities started special classes for minority 
students with preparatory programs for first year minority students. University admission standards 
for minority students have been lowered to make admission easier to attain. Directional admission 
and work assignments after graduation were arranged so as to build links between ethnic minority 
areas and the rest of the country . 17 

Of all of the areas of Chinese education, the gaps between policy and practice are probably 
no more in evidence than in ethnic minority education. The degree of autonomy practiced in 
educational matters by ethnic minorities is still a matter for research and investigation. At the same 
time, this gap is particularly difficult to discern because of the remoteness and inaccessibility of 
many regions. Many areas of concern can be identified, including levels of illiteracy, the accessibility 
of basic education, dropout rates for minority girl students, history curriculum, cultural 
representations of ethnic minorities, relevance of vocational education to economic development of 
ethnic minority regions, teacher training in bilingual education, admission to upper secondary and 
higher education and special subsidies for ethnic minority education. 

RESEARCH ON NATIONAL MINORITY EDUCATION 
Development Study and Enrollment rates 

Ethnic minority education has not been extensively researched from either inside or outside 
China. 18 Whether due to their remote locations, ethnic unrest, or extreme poverty, many minority 
regions were closed to outsiders, including many Han Chinese, for many years. By the 1990s, 
however, access to minority areas greatly improved for social science research. The newly opened 
minority areas revealed, with few exceptions, literacy and school attendance rates significantly 
lower than those in the rest of the country. 19 Economic development could not be significantly 
improved without investment in education and training. Using schools for socializing a citizenry 
into a national culture and identity could not in itself ensure legitimacy for China 7 s educational 
policy, unless it met the economic needs of the local minority community as well. 

National statistics reveal that the percentage of minority children initially enrolled in 
elementary school parallels their proportion in the national population. In fact, several minorities, 
including the Koreans, Tatars, Russians, Xibe, and others score above the national average on a 
variety of educational indicators. While this and the rapid increase in school attendance are a major 
achievement, statistics also reveal that literacy rates for minorities, including most of those with 
their own written script, are far lower than that of the Han majority group. Likewise, schools in 
most minority regions have a lower proportion of qualified teachers. Furthermore, most minorities 
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are underrepresented in completion rates for all levels of schooling, with minority females exhibiting 
particularly high rates of non-attendance and discontinuation. In addition, Han students who study 
in remote minority regions often fare only slightly better than minority students and less well than 
Han students nationally, indicating an important link between economic and cultural dimensions of 
the problem. 

By 1990, school enrollment rates across China as a whole had reached 98 percent. Because 
of this progress, the emphasis began to shift from access to schooling to the improvement of school 
quality. Yet enrollment rates in many minority regions were much lower, with dropout rates on the 
rise. The official enrollment rate of minority students in elementary schools across the nation was 9 
percent, accurately reflecting the proportion of the ethnic minorities in the total population, 20 but 
these rates dropped off quickly after lower elementary school. In the case of Guizhou province, for 
instance, .which has a one-third ethnic minority-population, the within-year dropout rate is only a 
few percentage points, but there is a sharp drop in the number of students at each level of 
elementary school . 21 The number of students in primary schools in 1996 was 1,1 17,491 in grade 
one, 972,299 in grade two, 860,801 in grade three., 736,633 in grade four 642,362 in grade five, 
and 563,584 in grade six. While these figures do not represent a decline of one cohort of students 
over time, they nevertheless indicate a general problem of retention rates. This situation can be 
accounted for in a number of ways, including limited financial resources for schools, perceived lack 
of relevance of schooling to rural life, mountainous terrain which makes home-school travel 
difficult, and work cycles which affect school attendance during rural harvesting times. For 
exzample, in the case of Tibetan students, for example, China is confronting an enormous 
educational challenge. While school enrollment rates continue to climb throughout China, Tibet has 
significantly lower rates of school enrollment, attendance, retention, promotion and graduation than 
the rest of the country. In 1995 there were about 340,000 children aged 7-12 in Tibet, with 
254,203 students in 3,941 elementary schools (and 32,124 students in 89 secondary schools), 
where the enrolment rate was said to approach 70 percent. 22 The 1994-5 enrolment rate for 
elementary schools in the capital city of Lhasa, where most of Tibet* s Han Chinese children 
attend school, was 85 percent (49,245 students). 23 However, the 1994 enrollment rate for the 
Shigatze area elementary schools was 71 percent (65,324 students). These two cities account for 
almost half of all enrolment in state elementary schools in Tibet. Lhasa* s enrolment rate rose 15 
percent in 3, from only 70 percent in 1992. At that time, the school enrolment figures for the other 
major cities were Shannan (Lho ka), 69.8 percent; Linzhi, 66 percent; Shigatze, 43 percent (a rise 
of 28 percent in three years); and Changdu {Cham mdo), 34 percent. 24 Outside the cities, however, 
the figures are extremely low. For example, the official figure for enrollment in state schools in 
Hongda county (outside of Changdu) was 22.4 percent and it was only 10 percent in some 
countryside and village areas. 25 By the end of the century, the education commission of the Tibetan 
Autonomous Region (TAR) says that it will enroll 80 percent of the relevant age group in schools. 
The aim by the year 2000 is that 3 years of compulsory elementary education will be achieved in the 
pastoral areas, 5 to 6 years in the rural areas, and 9 years (including 3 years of middle school) in 
urban areas. 26 Yet Tibet still remains far below the rest of China on indicators of school provision. 
This is happening despite the fact that the proportion of the TAR budget allocated to education is 
said to be approaching 20 percent. The budget increase has coincided with increased Han Chinese 
immigration to the region. Due to the tight government control over Tibet, less international 
development agency projects are permitted than in other poor provinces of China, which means 
that the government contributions have to be even greater. Finally, the TAR government also 
supports a portion of the cost of the many Tibetan high schools established in cities across China. 



Ethnic Minority Education within the Study of Education in China 

Given the global interest in multiethnic and multicultural studies in education, it is notable 
that ethnic minority education in China' s multiethnic state has not received more attention. There 
have been a number of reasons for this. Aside from the difficulties of gaining access to education, 
minority educational issues in China are quite complex. Different religions, languages, cultural 
traditions and geography can make minority educational studies a daunting challenge compared to 
the study of education in Han Chinese regions. Despite commonality in the organization of 
schooling found globally, the diversity of cultures and conditions in minority regions limits 
generalizations. 

It is perhaps not surprising that there has been little ethnographic work by either Chinese 
nationals or foreign scholars on ethnic minority education. However, -both groups of researchers - 
are poised to do more. Foreign researchers will do more as access to remote aras increases, and 
Chinese nationals will do more as they become more familiar with alternative research 
methodologies and as more funding becomes available for research in minority regions. The 
situation has improved by virtue of two loosely coupled trends. First, international development 
agencies began to focus their efforts away from the prospering eastern coastal regions and toward 
the inland poorer regions, especially in western China where most of China' s minorities reside. 
Second, aside from educational reearchers, there are also other social scientists, especially 
anthropologists already studying minorities and aware of the contribution of urban anthropology to 
the study of education. They have began to focus on the role of education, particularly schooling, in 
the life of China' s ethnic minorities, and are able to bring the rigor of ethnographic methods to 
bear on the study of education in China. 

Research on Ethnic Minority Education: Economic Reform versus Multiculturalism? 

This paper examines ethnic minority education in China and address issues that relate to 
state schooling, ethnicity and development. This includes the degree to which ethnic groups are 
drawn from traditional religious institutions to modem schooling, the manner in which state 
schooling represents ethnic cultures, the effect of state schooling on the conservation of ethnic 
group languages, the scope of basic education across ethnic minority regions, the results of 
preferential policies to admit ethnic minorities to higher education and case studies of the results of 
state schooling' s attempt to ensure equal educational opportunities, reproduce national culture, 
and foster inter-ethnic unity. In general, the paper works toward addressing the question of what 
state schooling does to ethnicity and development. It concludes by questioning claims that ethnic 
minority schools adequately represent ethnic minority culture. Furthermore, it operates on the 
assumption that a multicultural education can further improve understanding between Han Chinese 
and other ethnic groups, even to the extent that the latter will increase their participation in state 
schooling, thereby raising their potential to reap equal rewards in terms of social and economic 
development from that participation. The paper is divided into three parts: cultural challenges to 
state schooling, state education provision, and case studies of ethnic minority schooling. The first 
part focuses on religion and language, both of which usually encapsulate the core of ethnic minority 
cultural heritage. 

Cultural Challenges to State Schooling: Religion and Language 

Religion is pervasive for most of China' s minorities. They are generally more committed 
to it than the Han Chinese majority. It has traditionally been the main form of organized education 
outside of the family. As a challenge to state schooling, the government is more concerned about 
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minority religions than about minority languages. Moreover, state schools must often compete with 
religious education for attendance rates, as well as financial contributions and support from families. 

The main religions of China’ s minorities are Islam, Buddhism and Lamaism, but others 
also have a following. Most of China’ s minorities have a strong religious tradition. For some, like 
the Muslim Hui, religion is the main attribute of their identity as a national minority. Members of 
the Hui, Uyghur, Kazakh, Kirghiz, Tatar, Uzbek, Tajik, Dongxiang, Salar and Bonan groups are 
adherents of the Islamic faith. The Tibetans and Mongols, Yugurs, and Tus are adherents of 
Lamaism. The Dai, Bulang and Benglong are adherents of Hinayana Buddhism. Shamanism is 
practiced by Oroqens, Daurs and Ewenkis. The Drung, Nu, Va, Jingpo and Gaoshan practice 
polytheism as well as totemism and ancestral worship. A small group of adherents of Christianity 
can be found among the Koreans, Miao, and Yi. 

After the founding ofithe People’ s Republic of China, freedom of religion was guaranteed 
in the new constitution. During the early years of communist rule, Mao Zedong argued that religion 
should not be prohibited, only restricted. Religion was viewed as a historical product that could 
only be abolished under certain socioeconomic conditions. Thus, the practice of religion has come 
to be viewed as something that must be permitted to a certain extent. Also, religions share certain 
social concerns with socialism that permit mutual cooperation in some circumstances. For example, 
some religious leaders have joined educators and officials in efforts to eradicate illiteracy. 27 
Nevertheless, only state sponsored religious organizations are permitted; all others are severely 
suppressed. The official policy is, however, that government authorities are not to interfere in 
religious affairs of minorities unless affairs of the state are affected. National minority cadres are not 
to be dismissed because they have religious beliefs, but rather be persuaded of the advantages of 
shedding their religious views, as cooperation between religious leaders and communists is still 
viewed as valuable. 

Of all of the ways that the government has attempted to win back support lost during the 
Cultural Revolution, granting autonomy in the area of culture, especially religion, has been central. 
Nevertheless, religious autonomy in the context of a socialist authoritarian government has been a 
matter of degree more than anything else. National minority religion has been increasingly tolerated, 
and even encouraged when it helps tourism, yet severely limited when it threatens national 
sovereignty. 

Colin Mackerras has outlined the basic situation regarding the many religions of China, with 
particular emphasis on Islam and Buddhism. Dividing his analysis into pre- and post- 1949 periods, 
with the latter covering three phases regarding how religion survived after the communist 
revolution, he emphasizes how monasteries, mosques and churches, which predated state 
schooling, remain repositories of traditional culture and learning, and continue to flourish in one 
form or another. In examining state schooling he makes clear that the “state school system 
adheres strictly to the principle of secularly.” 28 Clerics do little inside of schools, and there are no 
religious representations. Students are prohibited from reading religious books or praying in 
schools. The few clergy that teach in schools usually teach language courses rather than teach 
religious material. Moreover, such clerics would have to dress in secular clothes while in school. 

Mackerras also notes that state schooling has expanded at the same time that minorities are 
experiencing a religious revival. Thus, the question arises as to whether state schooling is partly 
responsible for this religious resurgence. Mackerras responds that “..this religious revival is in 
part directly related to the secularization,” 29 as signs of the religious revival, he points to the large 
number of Tibetan boys entering monasteries and Muslim boys reading the Koran in mosques. 
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Moreover, while religion is still kept apart from secular education, “state education and religious 
education are not positional, and ... sometimes graduates of state schools go on to mosques/' 30 

The expansion of state schooling is having a profound affect on religion and ethnicity, even 
to the extent that schools actually make and remake ethnic nationalities. Dru Gladney critically 
examines these processes in his study of Chinese Muslims, and notes how religious education and 
state education often do very different things. 31 In fact, state schooling often runs counter to 
religious teaching. So, China' s Muslims must initiate a process of negotiation to deal with 
conflicting sets of norms. Furthermore, Han Chinese often view minority cultures as backward and 
their religious education as being of little value, as Gladney illustrates with the case of the Hui Hajji 
he met in China who said he “had no culture," though he had lived for 12 years in the Middle 
East, and was fluent in Persian, and Arabic, and a master of Islamic Natural Sciences. 32 

What is state schooling doing to ethnic minority-culture? From Gladney' s perspective, 
representations of ethnic minority culture are unbalanced. “For most Han Chinese, who have 
never darkened the door of a mosque and learn little about Islam in public schools, this 
representation in the ‘ public sphere' is their only exposure to knowledge about Islam in China 
or Muslim identities." 33 Muslims in China have a very different representation of themselves than 
that given to them by mainstream culture. Moreover, they are not only members of an ethnic 
minority but members of a long religious and scholarly tradition that has contributed to Chinese 
culture and society. Yet, in some cases, state schooling actually marginalizes Muslim minorities. 
Because many score lower in state schooling, they also become represented as failures. 

The Chinese Muslim experience in state education is not monolithic. Even though the Hui 
do not excel in school measures of achievement, the Tatars and Uzbeks do extremely well. Other 
Muslims approach the national average as a group. Gladney attributes this either to assimilating to 
mainstream culture and not rejecting the images represented by the state, or more likely, viewing 
schooling as merely a tool and resisting the images of their ethnicity represented there. As Chinese 
Muslims move up the school ladder, they will come to exert an influence on the images and 
representations that the state assigns to their culture. 

Education for Muslims, in sum, seems to result in parallel streams, one in which the state 
represents Muslim culture and the other in which Muslims represent their own culture. This will not 
change as long as state education does not incorporate more information about Muslim life. As 
Gladney states: “The lack of nationality content and Muslim world history may be forcing 
Muslims interested in their people' s history to go to the mosque rather than the public schools 
and libraries for such * religious' knowledge." 34 

A second major challenge relating to ethnic minority culture and schooling is language. 

With the exception of the Hui and Manchu who use the Han language, all of China' s minorities 
have their own language, with some ethnic group having more than one. Most of the languages 
belong to the Sino-Tibetan and Altaic families, while some belong to the South Asian, 

Austronesian, and Indo-European families. Before 1949, only 20 minorities had their own written 
language. Those in most common use were Mongolian, Tibetan, Uygur, Kazak, Korean, Xibe, Dai, 
Ozbek, Kirgiz, Tatar and Russian. Others included Yi, Miao, Naxi, Jingpo, Lisu, Lahu and Va. The 
Communist Government helped to derive a written script for nine national minorities formerly 
without one. Still, many minorities are without a written script. While most of the Manchu have 
long since abandoned their script and now use Han language, others groups such as the Jingpo 
speak a variety of different languages, some of which are totally unlike each other. Other groups 
are trilingual, speaking their native tongue, the language of the nationality in closest proximity and 
Han Chinese. 
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Since the beginning of the Four Modernizations period, national minority languages have 
been increasingly emphasized. Nevertheless, there is a strong call for Chinese as the main medium 
of instruction. This is being justified by pointing out that there are few scientific material published 
in national minority languages, therefore, the Han Chinese language, which is “international,” 
should be the main education language and medium of instruction. According to one Chinese 
scholar, this is further supported by “the Chinese language craze that is sweeping the world.” 35 
The case of Xinjiang with a 62 percent minority population is illustrative. The Uyghurs, Kazaks, 
Mongols, Kirgiz, Xibe, and Russians have their own written language, while the Hui and the 
Manchurians use the Han language system. Moreover, certain groups have dual or multiple 
languages, such as the Uygur, Kazak and Xibe, some of whom use each other’ s language as well 
as their own. And some groups who do not have a written language may take school examinations 
in the language of another national minority-other than the Han. -It is often the case in Xinjiang that 
students from different national minorities attend different schools and thus, ethnic segregation is 
common. This trend has many educators very concerned, and has led to a call for school 
desegregation. As one educator, almost echoing the 1954 Brown vs. the Board of Education 
Supreme Court decision in the United States, stated: “My understanding is that separate schools 
are detrimental to the development and improvement of national minority populations.” 36 Among 
the many advantages of desegregated schools are said to include allowing for a more healthy 
competition among national minorities, a concentration of educational resources and an increased 
possibility for teachers to become more specialized. Also, it is argued that integrated schools 
encourage mutual understandings and friendly relations, and help to cement unity among the 
nationalities. National minority students would “get a correct understanding of the strong and 
weak points of their own and of other nationalities... for stimulating proper ideas.” 37 

Language is the medium for the communication of culture. Therefore, the manner in which 
state schooling permits minority languages is crucial for the form of ethnicity it communicates. 
Unlike religion, language is essential for achieving the goals of state schooling. The implementation 
of minority languages as a medium of instruction can increase attendance rates and strengthen 
socialization into national ideologies. As Regie Stites notes “ What the Chinese party/state wants 
and needs is a bilingual education system capable of producing people who are both ethnic and 
expert. 38 Stites maps out the complex linguistic diversity of China and examines language policies 
and the literature on bi-lingual education in China. A great many permutations are evident in the 
manner in which minority and Chinese languages and scripts are organized as part of the 
curriculum within state schools. Four minority languages, Zhuang, Yi, Uyghur and Tibetan, are 
taken as examples to examine China’ s efforts to develop a viable bilingual system of education. 
Most of those in these four language groups will spend their lives within a linguistic environment 
different from that of the Han Chinese majority. The Chinese state has recognized this and gone 
through a long historical process that taught many lessons. As Stites notes, “the history is full of 
mistakes. Nevertheless, the Chinese state has gone to great lengths to accommodate minority 
languages.” 39 Minority language textbooks and teaching materials are available, more so than in 
the United States. Nevertheless, success in bilingual and literacy education for minorities will be 
shaped to a large extent by the politics of ethnic identity. 

State Education Provision: Literacy, Basic Education and Higher Education 

Although the provision of education for ethnic minorities at all levels has been increasing, 
most minorities are below the national average at all levels and this is especially the case with 
minority women. Nevertheless, national policies have attempted to correct this situation and have 
met with varying levels of success. In his work that conceptualizes the developmental process with 
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respect to minority education in different regions, Jacques Lamontagne introduces a model in which 
phases of the developmental process can be considered separately. 40 His research highlights the 
educational disparities across regions and ethnic minorities, and then compares the patterns of 
increase and decrease over time. In this way, he can identify factors which facilitate or hinder the 
development of education in these regions. As key indicators, he chooses levels of literacy, across 
regions, as well as across ethnic groups and genders. His model not identifies the most literate 
provinces, counties, ethnic minorities and genders, but also their trajectories over time. Lamontagne 
is able to classify selected groups as being in either one of four phases: the low-slow phase (Salar, 
Tibetan Bonan, Dongxiang), low-fast phase (Achang Jingpo), high-fast phase (Jing and Mulao), 
and high-slow phase (Tartar, Korean, Xibe). This model of development provides rich avenues for 
further research. 

Chinese. scholars like Teng.Xing provide an overview of basic education across minority - 

regions and argues that the western regions of China, where most of China’ s minority population 
resides, are falling behind, and that the gap between eastern and western regions is growing. 41 He 
links the provision of basic education to public finance in minority areas and points to the need for 
further examination of the connection between economy and basic education. Government financial 
support to these regions is viewed as increasingly necessary, especially as the twenty-first century 
approaches. The growing gap between minority and Han regions could have major consequences 
for the survival of socialist ideology among many of China’ s ethnic minorities. 

The gap between minority and Han achievement in education has been especially apparent 
in higher education. In order to ensure national integration, ethnic minority participation at the 
highest levels of the education system will have to be increased. Since 1980, measures have been 
taken to accelerate the expansion of higher education for national minorities. Preferential policies in 
family planning, housing and jobs play a major role. The most important preferential policy dealing 
with education concerns admission into institutions of higher education. Although these policies 
have generated some resentment, as they have in other countries, they are viewed as necessary in 
order to bring minorities into the mainstream. Barry Sautman’ s research points out that China is 
ahead of most countries in the policies and practices of preferential treatment in higher education 

“The PRC has one of the oldest and largest programs of state sponsored preferential polices 
( youhui zhengce ) for ethnic minorities.” 42 Sautman believes that preferential policies have led to a 
misplaced sense of identity, and points out that from 1982 to 1990 some 14 million minority people 
who had previously elected to be classified as Han had themselves reclassified as minority group 
members. 

A variety of measures have been taken to increase enrollment in higher education. 
Nationality institutes, which mainly serve the function of training minority cadres, contain the 
largest proportion of ethnic minority students. Teacher training institutions have high rates of 
minority enrollment since they are considered critical institutions to increase the low minority 
student participation rates in elementary and secondary schools. In order to increase success rates in 
higher education, minorities may opt to take the university entrance examinations in their own 
language (min kao min). Taking the examination in standard Chinese ( min kao hari) is usually 
accompanied by the addition of bonus points (jia fen). For those that do gain admission to a 
university, preparatory classes ( minzu ban, yuke ban) are often provided during the first year, 
especially at prestigous institutions. The system of preferential treatment is complex and detailed. 
Sautman’ s research provides a comprehensive analysis of this massive system of preferential 
treatment for minorities in China’ s universities 43 A major aim of this policy is also to increase the 
number of trained personnel in minority regions; however, many minorities do not return to their 
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home regions after graduation from universities. This pattern is on the rise as universities begin to 
charge tuition and do away with the job allocation system that was used in the past to ensure that 
students would return home after graduation. 

Case Studies of Ethnic Minority Schooling 

Case studies have greatly improved our understanding of important processes at work in 
the field of ethnic minority education. Compared with previous decades, the 1990s have seen a 
massive increase in the amount of quantitative data available on minority education in China. While 
this information has been useful in understanding the general situation, establishing patterns over 
time and making comparisons between groups, it has limited use in providing explanations of the 
processes at work in minority education. Quantitative research has not been able to capture detailed 
processes at work as ethnic minority communities confront state schooling, nor permit us to 
understand the manner in which minority students and their families come to construct the meaning- - 
of schooling within their own communities. Only by using ethnographic methods can answers be 
found to the question why minority children have higher dropout rates than Han students. While the 
available literature describes the problems of economic development in minority regions, only by 
employing ethnographic methods can we see the way in which locality, culture and the perceived 
value of schooling play a determining role in the willingness of parents to make the financial 
sacrifice necessary for schools fees, and at what point they would consider supporting the decision 
to discontinue the schooling of a child. Ethnographic methods can also provide a way of 
understanding where schooling fits in the constellation of national minority culture; in what respects 
it is a support or a threat to the preservation of minority heritage and under what conditions 
support for school attendance would diminish. Finally, ethnographic methods are essential for 
gaining an understanding of the ways in which members of national minorities deal with the identity 
conflicts that result from their semi sinicization through national institutions. National integration 
has little chance of succeeding without high rates of schools attendance. The manner in which the 
state uses schooling for political socialization, especially within the classroom, can be studied 
ethnographically. 44 

Steven Harrell and Ma Erzi have examined the relevance of the cultural discontinuity 
hypothesis for ethnic minority education in China: “the idea that linguistic and cultural boundaries 
or differences between the home environment of a minority group and the school environment in 
which they are expected to learn the values of the dominant majority were the primary cause for the 
poor performance by minorities.” 45 Finding this inadequate to explain the success of some 
(especially involuntary) minorities, they employ John Ogbu' s notion of folk theories of success: 

“if members of a minority hold the view that they can use education to achieve success, they 
devise ways to surmount the obstacles posed by cultural divergence. If they hold, on the other 
hand, that the education system will merely strip them of their own culture and identity without 
giving them equal opportunity in the wider society, they will respond with resistance.” 46 Harrell 
and Ma contend that most involuntary minorities hold the oppositional folk theory of success, and 
most voluntary minorities hold the positive folk theory. These folk theories of success, developed 
on the basis of perceived chances for success, permit minorities to submit themselves to state 
schooling for the purposes of achieving social mobility but do not necessarily validate the state' s 
aim of making them into compliant and subordinate citizens. From their research in Baiwu 
township of Sichuan province, where 92 percent of the population is Yi or Nuoso, they conclude 
that status is more important than ideology, and that ethnic subgroups, in this case subgroups of the 
Yi, have distinct differences that explain differential success in school. In this case, the success of 
the Mgebbu, an Yi clan, is highly attributed to their folk theories of success. Finally, they argue that 
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differential school success in Baiwu cannot be explained wholly in terms of cultural and linguistic 
difference which holds true for gender as well . 47 

While folk theories of success are shown to be important determinants of an ethnic 
minority 7 s success in school, the Chinese state advances its own folk theory that Han perform 
better in school due to the “backwardness 77 ( luohou ) of the minorities. The prevalence of this 
notion is shown through the ethnographic research of Mette Halskov Hansen in her examination of 
the Tai of Sipsong Panna in Yunnan Province . 48 Using Harrell 7 s notion of “civilizing project , 77 
she traces the history of the Tai, including the central role played by Buddhism and Buddhist 
temples 49 Spencer notes that “several monasteries have started to extend education to include 
mathematics, Thai language (standard Thai of Thailand) and, more rarely, Chinese . 77 50 This is 
significant in that ethnic minority attendance rates in state schools are still low, and parents often 
support religious institutions more than schools. If formal educationisthe aim, it may very well be 
in the interest of the state to permit formal education that combines religion with “modem 
education . 77 Moreover, the state could benefit from the having religious groups run schools 
because of their ability to raise funds for schools. The problem, Spencer points out, is that “Most 
Han Chinese cadres, teachers, and researchers in and outside Sipsong Panna continue to express 
negative views on the influence of Buddhist education among the Tai - " ..Some cadres fear that 
because the Tai are concerned about learning their own script they run the risk of becoming 
‘more backward 7 than the minorities from the mountains who have always been considered the 
most backward . 77 51 A key issue, then, concerns what the school does to minority culture, through 
representations, through textbooks, and through notions of backwardness. The need for 
multicultural education, or at least more content about a group 7 s cultural heritage, may be 
essential to foster an attachment to its schools. As Spencer remarks “All the Tai students I have 
talked to are (sometimes painfully) aware that they belong to what is considered a backward 
minority group . 77 52 

Although access to Tibetan regions remains an obstacle to research, the case of 
Tibetan education is particularly illustrative of the dilemma of ethnic education in China, as shown 
by Janet Upton 7 s research . 53 Her fieldwork in the Abba region of Sichuan provides insight into 
Tibetan schooling, particularly school-based Tibetan language education. The Chinese government 
is doing much to support mother tongue education for Tibetans, which may seem surprising given 
the perception of potential problems to national unity. Nevertheless, though China has done well in 
certain respects in the way it has handled minority language issues, it is perhaps not always as well 
as most Tibetans seem to want or expect. Very few Tibetans, however, advocate learning no 
Chinese. An increasing number of Tibetans want to learn Chinese fluently because their day to day 
survival, as well as access to broader occupational opportunities, depends upon it. Moreover, some 
would like to study as much English in school as do Han Chinese students. 

In Tibetan areas of China, dual track education (Tibetan and Chinese) is generally available 
in the urban areas, but after the third grade most courses are taught in Chinese with only language 
and some Tibetan “culture 77 courses taught in the Tibetan language. However, there are many 
variations. In the Kangding area of Sichuan, for example, there are opportunities to learn all courses 
(science, math, history, etc.) in Tibetan up through senior middle school. Some schools offer 
instruction solely in the Chinese language and some offer all courses in Tibetan. There are also 
experimental courses that use Tibetan as the language of instruction for all the science and math 
subjects. These reforms began in Qinghai Province. Tibetans advocating the trial programs want to 
make Tibetan a language of science and modernity and a language of employment so that Tibetans 
can use their own language as the main form of communication, as well as increasing their 
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opportunities to go into higher education since they will learn better and thus perform better on the 
college entrance examinations. This same argument is used by those who advocate introducing 
Chinese in the early years, because that, too, will enable children to do better on the standardized 
tests. Most rural children have no chance to learn Chinese until the third or fourth grade, and their 
Chinese is often too poor to pass examinations. Thus, the dropout rate is high and the incentive to 
work hard is diminished. The trial programs have proven that the participating students do much 
better on tests than those not participating. Nevertheless, problems remain, including a lack of 
qualified teachers. 

To provide a better understanding of the language issue Upton traces the history of Tibetan 
modem language education since 1949 though periods of development and change, including the 
Cultural Revolution. Her research is focused on Songpan County of Abba Prefecture, about which 

she providesa very detailedaccount of its local Tibetan language school.Thisaccount - — 

demonstrates how the school had a major influence on the surrounding community in its role as a 
training ground for the elite of Songpan. Regarding school textbooks, she observes: “ Contrary to 
the rhetoric that often surfaces in Western and Tibetan-exile reports about the Tibetan language 
curriculum in the PRC, the textbooks in use do contain a fair amount of material drawn from 
Tibetan sources and relevant to Tibetan cultural life in the broad sense.” 54 Nevertheless, she 
asserts that the “view of Tibetan history that is presented in the formal curriculum under the 
current political and cultural regime is far removed from the ‘real history’ that so many 
Tibetans at home and abroad currently crave'" ” 55 Her research highlights an important point 
about multicultural and multethnic content in school lessons: “But what may come as a surprise to 
some readers, as it did to me, is that some of the most forceful lessons about the value of Tibetan 
culture can be taught to students through lessons that derive from works that are historically and 
culturally distant.” 56 The implications for this mode of teaching in ethnic minority schools is an 
important topic for further research. 

The impact of schooling on ethnic identity depends on what is taught, how it is taught, and 
how it is evaluated. Yet ethnic identity in China is still an official category. Nevertheless, there are 
some groups in China that are not recognized for what they consider themselves to be. The Minghe 
Monguor are not one of the official 55 minorities, except insofar as they are part of the Tu ethnic 
group. Perhaps because of their characterization as Tu, the Monguor do not benefit from the kind 
of bilingual education that the Tibetans do. Zhu Yongzhang and Kevin Stuart point to “the 
artificiality of the Monguor educational experience'" . A school in the area decreed that teachers 
and students must not speak Monguor. They were to only speak Chinese.” 57 Stuart and Zhu 
propose that students would greatly benefit from Monguor textbooks. “There is nothing in the 
curriculum that reinforces this sense of [Monguor] ethnic identity'" Monguor students would 
benefit much from bi-lingual textbooks.” 58 This point is echoed by the Tibetan scholar Baden 
Nima: 

For a long time we have held the misconception that the majority nationality is the main 
fountainhead for school curriculum. We have also believed that technological knowledge is 
an outcome of the majority nationality’ s social development. Such reasoning creates 
problems for minority peoples. One is that minority nationality children become very self- 
abased when they find no reference to their own culture or history in school materials. 

When they find there is no content which can make them feel proud of being a person of 
their own nationality, they lose self-esteem and interest in schooling. This is reflected in the 
high dropout rates of minority children. 59 
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When taken together, we can argue that current research on ethnic minority education in 
China supports a view that despite the authoritarian character of state schooling in China, a great 
deal of diversity continues to exist. This diversity derives from the vast variety of cultural traditions 
and practices, especially in religion and language, that continue to flourish. Diversity exhibits itself 
in many ways. Ethnic minority religious institutions still play an important role in the lives of many 
minority young people, although they represent minority culture in ways that differ from that of 
state schooling. Diversity also exists in developmental terms as evident in the wide gap that exists in 
the educational attainment levels across minority groups and regions throughout China, particularly 
with respect to the gap between the eastern and western regions. Moreover, preferential policies in 
higher education bring more diversity to certain types of higher educational institutions, though the 
top institutions continue to be beyond the reach of most minorities. 

Yet, the diversity that exists among China’ s.ethnic minority population-does not appear to- 
be fully reflected in the content of schooling, even though minority languages are emphasized in 
many regions. School curriculum in predominantly Han Chinese schools has even less of a 
multicultural emphasis. As the market economy leads to more Han population floating into ethnic 
minority regions, the chances of cultural misunderstandings will grow unless schools do more to 
foster a sensitivity to minority cultures. School curriculum that more accurately reflect the cultural 
diversity that characterizes China* s ethnic minorities might not only increase understanding 
among ethnic groups and conserve their cultures within the process of economic modernization, 
but also make state schools much more attractive to ethnic communities, thereby strengthening 
their identities within the national community. 

NOTES 



1 See Douglas Ray and Deo Poonwassie (eds/, Education and Cultural Differences: New 
Perspectives (New York: Garland Press, 1992); Center for Educational Research and Innovation 
(ed.). The Education of Minority Groups: An Enquiry into the Practices of 15 Countries 
(Hampshire: Avebury, 1984); Berch Berberoglu (ed ), The National Question (Philadelphia: 

Temple University Press, 1995). 

2 See, for example, John W. Meyer, “The Functions of Education as an Institution/* in 
American Journal of Sociology , No. 83 (September 1977), pp. 340-363, and Francisco O. Ramirez 
and John W. Meyer, “Comparative Education: The Social Construction of the Modem World 
System,** in Annual Review of Sociology , No.6 (1980), pp. 369-399. 

3 Randall Collins, “Some Comparative Principles of Educational Stratification,** in Harvard 
Educational Review, 47 : 1 -27 ( 1 977). 

4 See for example Raymond A. Morrow and Carlos Torres, Social Theory and Education: A 
Critique of Theories of Social and Cultural Reproduction (Albany. State University of New 
York Press, 1995); Martin Carnoy and Henry M. Levin, Schooling and Work in the 
Democratic State (Stanford: Stanford University Press, 1985); Randall Collins, The Credential 
Society (New York. Academic Press, 1979); Gerard A. Postiglione (ed.) Education and 
Society in Hong Kong: Toward One Country and Two Systems (New York: M E. Sharpe, 
1991); Gerard A. Postiglione and Wing On Lee (eds.) Schooling in Hong Kong: 

Organization, Teaching and Social Context (Hong Kong: Hong Kong University Press, 

1997). 

5 Frank Dikotter, The Discourse of Race in Modern China (Hong Kong: Hong Kong 
University Press, 1992); Frank Dikotter (ed), The Construction of Racial Identities in China 



13 




14 



and Japan (Hong Kong: Hong Kong University Press, 1997). 

6 Tao Tao Liu and David Faure (eds.), Unity and Diversity: Local Cultures and Identities in 
China (Hong Kong: Hong Kong University Press, 1996); Melissa J. Brown (ed.j, Negotiating 
Ethnicities in China and Taiwan (Berkeley: Institute of East Asian Studies, University of 
California, 1996). 

7 See Minzu jiaoyuyanjiu (Nationality Education Research), the journal of the Institute of Ethnic 
Minority Education of the Central University of Nationalities. 

8 James Banks, Multiethnic Education, third edition (Boston: Allyn and Bacon, 1994). 

9 Zhonghua renmin gongheguo guojia jiaowei weiyuanhui minzu diqu jiaoyusi (People’ s 
Republic Of China State Education Commission Department of Ethnic Region Minority 
Education), Shaoshu minzu jiaoyu gongzuo wenjian xuanpian 1949-1988 (A Selection of 
National Minority Education Work Documents 1949-1988) (Hohot: Neienggu jiaoyu 
chubanshe, 1991). 

10 Guojia minzu weiyuanhui formerly rendered its title in English as the State Nationalities 
Affairs Commission but later changes it to the State Ethnic Affairs Commission. 

11 Between the census of 1982 and 1990, only one of China’ s 55 ethnic minorities had a 
slower population growth rate than the Han Chinese population. The Russian growth rate of 
360 percent and Manchu growth rate of 128 percent, for example, could not be accounted for 
only on the basis of increased birth rate or migration but rather by willingness to declare 
one’ s ethnicity. 

12 See Barry Sautman, China ’ s Preferential Policies (manuscript forthcoming). 

13 Guojia tongjiju renkou tongjisi and Guojia minzu shiwu weiyuanhui jingjisi(Department of 
Population Statistics of the State Statistical Bureau and Economic Department of the State 
Nationalities Affairs Commission of the People’ s Republic of China, Zhongguo minzu 
renkou ziliao (1990 nian renkou pucha shuju) (Tabulations on China ’ s Nationality (Data of 
1990 Population Census)) Beijing: Zhongguo tongji chubanshe, 1994). 

14 Guojia minzu shiwu weiyuanhui jingjisi and Guojia tongjiju jingji zonghe tongjisi (The Economic 
Department of the State Ethnic Affairs Commission, and the Department of Integrated Statistics of 
the State Statistical Bureaau, Zhongguo minzu tongji nicmjian 1996 (China ’ s Ethnic Statistical 
Yearbook 1996), Beijing: Minzu chubanshe, 1996). 

15 See “Autonomy for the National Minorities of China,” in China News Analysis (Hong Kong), 
August 15, 1989, p.3. 

16 Fei Xiaotong, “Ethnic Identification in China in Fei Xiaotong (ed.) Toward a People ’ s 
Anthropology (Beijing: New World Press, 1981); Zhou Enlai, “Guanyu woguo minzu zhengce 
jige wenti” (CA Few Questions Concerning Our Country’ s Nationality Policy,” ) in Gansu 
sheng minzu yanjiusuo (Gansu Province Institute of Minority Nationality Studies) (ed ), Zhongguo 
minzu guanxishi lunwen xuanji (A selection of Readings about the Relationship Among China ’ s 
Nationalities ) (Gansu: Gansu Minzu chubanshe, 1983). 

17 Guo Fuchang and Wei Pengfei , Sheng shi zizhiqu shaoshu minzu jiaoyu gongzuo wenjian 
xuanpian 1977-1990 (Province, City, Autonomous Region Ethnic Minority Education Work 
Documents 1977-1990) (Chengdu: Sichuan minzu chubanshe, 1995). 

18 Most books written by Western scholars about education in China virtually ignore ethnic 
minority education. Within China there is only one research institute that specifically focuses 
on the study of ethnic minority education. See for example Keith Lewin, Angela Little, Xu Hui 
and Zheng Jiwei, Educational Innovation in China: Tracing the Impact of the 1985 Reforms, 



14 




15 



Longman, 1994). Among works that have focused on ethnic minority education are: Julia 
Kwong (ed.), Chinese Education, 22: 1 (1989); Gerard A. Postiglione, “The Implications of 
Modernization for the Education of China’ s National Minorities,” in Hayhoe, Ruth (ed), 
Education and Modernization (Oxford: Pergamon Press, 1 992); Jacques Lamontagne, 

“Improving the Education of China’ s National Minorities,” in Douglas Ray and Deo H. 
Poonwassie (eds.), Education and Cultural Differences: New Perspectives (New York: Garland 
Press, 1992); Wurlig Borchigud, “The Impact of Urban Ethnic Education on Modem Mongolian 
Ethnicity, 1 949-1966,” in Stevan Harrell (ed ), Cultural Encounters on China ’ s Ethnic 
Frontiers (Seattle: University of Washington Press, 1995); Gerard A. Postiglione, Teng Xing, and 
Ai Yiping, “Basic Education and School Discontinuation in National Minority Border Regions of 

- China, ” in Gerard A.-Postiglione and.Lee Wing.Qn (eds.), . Social Change and Educational _ 

Development in Mainland China, Taiwan, and Hong Kong (Hong Kong: Hong Kong University 
Press, 1995); “Basic Education and School Discontination in National Minority Border Regions 
of China,” in Gerard A. Postiglione and Lee Wing On (eds), Social Change and Educational 
Development in Mainland China, Taiwan, and Hong Kong (Hong Kong: Hong Kong University 
Press, 1995); John Hawkins,” National Minority Education in the People’ s Republic of China,” 
in Comparative Education Review, (22) February 1978: 147-63; Bernhard Dilger, “The 
Education of Minorities,” in Comparative Education, Vol 20 No 1 1984: 1 55-64. Henry Treuba 
and Zou Yali, Power in Education: The Case of Miao Education and its Significance for 
American Culture (Washington DC: Falmer Press, 1994); Lee Chae-Jin, China ’ s Korean 
Minority: The Politics of Ethnic education (Westview Press, 1986); and Spencer, Learning to Be 
Chinese. There has been an increasing number of works published in China in recent years. A small 
sample includes Xie Qihuang et al. (eds ), Zhongguo minzu jiaoyu fazhcm zhanliie jueze ( Chosing a 
Strategy for Developing China ’ s Minority Education ) (Beijing: Zhongyang minzu xueyuan 
chubanshe, 1991); Wang Xihong et al. (eds.), Zhongguo bianjing minzu jiaoyu ( Education of 
Minority Nationalities Living in China ’ s Border Areas) (Beijing: Zhongyang minzu xueyuan 
chubanshe, 1990); Sun Ruoqiong et al. (eds ), Zhongguo shaoshu minzu jiaoyuxue gailun {An 
Introduction to the Education of China ’ s National Minorities ) (Beijing: Zhongyang minzu 
xueyuan chubanshe, 1 990). 

19 Zhongguo jiaoyu dituji pianxi weiyuanhui, China Educationa Atlas Publication Committee, 
Zhongguo jiaoyu dituji (Education Atlas of China) (Shanghai: Shanghai kexue jishu 
chubanshe, 1995), p.12. 

20 Guojia jiaoyu weiyuanhui jihua jianshesi (Department of Planning and Construction of the 
State Education Commission of the People’ s Republic of China) Zhongguo jiaoyu shiye 
fazhan tongji jiankuang 1996 (Essential Statistics of Education in China 1996) (Beijing: 
Guojia jiaowei, 1997). 

21 Interview with the Provincial Education Commission of Guizhou. 

22 Interview with the Education Commission of the Tibetan Autonomous Region in November 
1995. The science of calculating enrollment rates is imperfect; See, for example, Suzanne 
Pepper, “Regaining the Iniative For Educational Reform and Development,” in Lo Chi Kin 
and Suzanne Pepper (eds.) China Review 1995 (Hong Kong: The Chinese University Press, 
1996), Chap. 18. 

23 Zhang Wenhe, “Guanche zhixing «Jiaoyufa>>tigao lasashi jiaoyu fazhan shuiping,” 

( “implement the «Education Law»: Raise the Standard of Educational Development in 
Lhasa” ) in Xizcmg Jiaoyu (Education in Tibet), 1995:6, pp3-5. 



15 




1G 



24 Zhang Guodu, "Fazhan yu jingji shitai yaoqiu xiangshiying de jiaoyu dui wo qu nongqu, 

bannong banmuqu jiaoyu xianzhuang wenti sikao" (Develop an Education System Suited to the 
Requirements of the Economic Situation Reflections on the Current State and Problems of 

Education in Tibet' s Agricultural and Semi-Agricultural Districts) Xizcmg Yanjiu (Education in 
Tibet) 1992:2, pp 25-34. 

25 Ibid. 

26 See also Gerard A. Postiglione, The Schooling of Tibetans (I) and (II) Chinese Education 
and Society (New York M.E. Sharpe, Vol 30 No 4, July/ August 1997 and Vol 30 No 5, 
September/October 1997). 

27 Teng Xing, "Woguo shaoshu minzu diqu jiaoyu zhengti gaige guanjian" ( "The Crux of 

Overall Educational Reform in China' s Minority Regions" ), Qiushi, No 7 .(April-1989), p 

19-22: 

28 Colin Mackerras, "Religion and the Education of China' s Minorities," in Gerard 
Postiglione (ed.) China’ s National Minority Education: Ethnicity, Schooling, and 
Development, (New York: Garland Press, forthcoming 1998). 

29 Ibid 

30 Ibid 

31 See Dru Gladney, Muslim Chinese: Ethnic Nationalism in the People ' 5 Republic 
(Cambridge: Council on East Asian Studies, Harvard University, 1991). 

32 Dru Gladney, "Making Muslims in China: Education, Islamicization, and 
Representation," in Gerard Postiglione (ed.) China ' s National Minority Education: 

Ethnicity, Schooling, and Development, (New York: Garland Press, forthcoming 1998). 

33 Ibid 

34 Ibid 

35 Muhate' erer, "Jixu gaige minzu jiaoyu" ( "Continue to Reform Nationality 
Education" ) Xinjiang shehui kexue (Xinjiang SOcial Sociances) No 3 (15 June 1989), pp. 

53-7. 

36 Ibid. 

37 Ibid. 

38 Regie Stites, "Writing Cultural Boundaries: Minority Language Policy, Literacy Planning 
and Bilingual Education in China," in Gerard Postiglione (ed.) China ' s National Minority 
Education: Ethnicity, Schooling, and Development, (New York: Garland Press, forthcoming 
1998). 

39 Ibid 

40 Jacques Lamontagne, "National Minority Education in China. A Nationwide Survey 
Across Counties," in Gerard Postiglione (ed.) China ' s National Minority Education: 
Ethnicity, Schooling, and Development, (New York: Garland Press, forthcoming 1998). 

41 Teng Xing, "Woguo shaoshuminzu jiaoyu zhengti gaige guanjian," (The Crux of the 
Overall Educational Reform in China' s Minority Areas) in Qiu Shi, No 7 (April 1989), p. 19- 
24. 

42 Barry Sautman, "Expanding Access to Higher Education for China' s National 
Minorities: Policies of Preferential Admission," in in Gerard Postiglione (ed.) China ' s 
National Minority Education: Ethnicity, Schooling, and Development, (New York: Garland 
Press, forthcoming 1998). 

43 Ibid 



16 




17 



44 See Gerard A. Postiglione, “National Minority Regions: Studying School 
Discontinuation” in Judith Liu (ed.) The Ethnographic Eye: Education in the People ’ s 
Republic of China, (New York: Garland Press, 1998); Gerard A. Postiglione, Teng Xing, and 
Ai Yiping, “Basic Education and School Discontinuation in National Minority Regions of 
China, in Gerard A. Postiglione and Wing On Lee, Social Change and Educational 
Development in Mainland China, Taiwan and Hong Kong (Hong Kong: Centre of Asian 
Studies Press, 1995) pp. 186-206. 

45 Steven Harrel and Ma Erzi, “Folk Studies of Success: Why Han Are Not Always Best,” 
in in Gerard Postiglione (ed.) China ’ s National Minority Education: Ethnicity, Schooling, 
and Development, (New York: Garland Press, forthcoming 1998). 

46 John Ogbu, “Variability in Minority School Performance, ” in A nt hrolology and 

Education Quarterly, No 18, pp. 312-334. 

47 Steven Harrel and Ma Erzi, “Folk Studies of Success: Why Han Are Not Always Best,” 
in in Gerard Postiglione (ed.) China’ s National Minority Education: Ethnicity, Schooling, 
and Development, (New York: Garland Press, forthcoming 1998). 

48 Mette Halskow Spencer, “Teaching Backwardness or Equality: Chinese State Education 
Among the Tai of Sipsong Panna,” in Gerard Postiglione (ed.) China ’ s National Minority 
Education: Ethnicity, Schooling, and Development, (New York: Garland Press, forthcoming 
1998). 

49 See Steven Harrell (ed.) Cultural Encounters on China ’ s Ethnic Frontiers, (Seattle: The 
University of Washington Press, 1994). 

50 Mette Halskow Spencer, “Teaching Backwardness or Equality: Chinese State Education 
Among the Tai of Sipsong Panna,” in Gerard Postiglione (ed.) China ’ s National Minority 
Education: Ethnicity, Schooling, and Development, (New York: Garland Press, forthcoming, 
1998) 



51 Ibid. 

52 Mette Halskow Spencer, Learning to Be Chinese: State Education and Ethnic Identity in 



Southwest China (Seattle: University of Washington Press, forthcoming, 1998). 

53 Janet Upton, “The Development of Modern School Based Language Education in the 
PRC,” Mette Halskow Spencer, “Teaching Backwardness or Equality: Chinese State 
Education Among the Tai of Sipsong Panna,” in Gerard Postiglione (ed.) China ’ s National 
Minority Education: Ethnicity, Schooling, and Development, (New York: Garland Press, 
forthcoming, 1998). 

54 Ibid 

55 Ibid. 

56 Ibid. 

57 Zhu Yongzhang and Kevin Stuart, “Education Among the Monguor: Schooling For 
Ethnic Non-Identity,” in Gerard Postiglione (ed.) China ’ s National Minority Education: 
Ethnicity, Schooling, and Development, (New York: Garland Press, forthcoming, 1998). 

58 Ibid. 

59 Baden Nima, “The School Curriculum From a Multicultural Perspective. Building a 
Common Spirit for Peace and Development,” unpublished manuscript, 1996. See also his 

“Zangzu jiaoyu de chulu,” ( “The Way Out for Tibetan Education” ) Xizang yanjiu 
(Tibetan Studies) , No 3 (1994): 44-50. 



17 




10 




U.S. Department of Education 

Office of Educational Research and Improvement (OERI) 
National Library of Education (NLE) 

Educational Resources Information Center (ERIC) 

REPRODUCTION RELEASE 

(Specific Document) 




ACQ: ISA 

UD032- 743 





1. DOCUMENT IDENTIFICATION: 






-ntie; Th? $ISf~ /i/vh /)<r/r/sr 

SfATf' Sik/dACjT \f S/- J C * wMHM - 




Authors): QcfcAfih. c4 • ^ 






Corporate Source: 


Publication Date: 



II. REPRODUCTION RELEASE: 



In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the 
monthly abstract journal of the ERIC system. Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, 
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if 
reproduction release is granted, one of the following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom 
of the page. 



The temple «tkker shown below wtn be 
affixed to afl Laval 1 documents 



The temple sticker shown below will be 
affixed to ell Level 2A documents 



The sample sticker shown below wfl) be 
affixed to all Level 2B dooenents 







PERMISSION TO REPRODUCE AND 






PERMISSION TO REPRODUCE AND 




DISSEMINATE THIS MATERIAL IN 




PERMISSION TO REPRODUCE AND 


DISSEMINATE THIS MATERIAL HAS 




MICROFICHE. AND IN ELECTRONIC MEDIA 




DISSEMINATE THIS MATERIAL IN 


BEEN GRANTED BY 




FOR ERIC COLLECTION SUBSCRIBERS ONLY. 




MICROFICHE ONLY HAS BEEN GRANTED BY 






HAS BEEN GRANTED BY 










0 \® 




* 


c/ 5 








c3> 


TO THE EDUCATIONAL RESOURCES 




a/ 

TO THE EDUCATIONAL RESOURCES 




j 

TO THE EDUCATIONAL RESOURCES 


INFORMATION CENTER (ERIC) 




INFORMATION CENTER (ERIC) 




INFORMATION CENTER (ERIC) 


1 




2A 




2B 



Level 1 



Level 2A 



Level 2B 



i 



t 




Check hers tor Level 1 release, parmrt ttn g reproduction 
and dteeerrinabon in m»cro6che or other ERIC archival 
media (e g., electronic) end paper copy 



Check here tor Level 2A rail ass, permitt ing r ep ro duction 
end dteaermnabon in rricroAcfte end in electronic media 
w cJKJi* •uiva coeecoon a onry 



Check here lor Level 28 releess. permMng 
reproduction end dtseemtnadon in m ki oS ch e only 



Doaanents wH be p roc ess ed as Ind ck ad provided rep r od u ction guakty permits, 
tt permuaion to r eproduce ts granted, but no box is checked, documents vrifl be proc ess ed at Level 1. 



I hereby grant fo the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document 
as indicated above Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system 
contractors requires permission from the copyright hokier. Exception is made for non-profit reproduction by Bbraries and other service agencies 
to satisfy information needs of educators in response to discrete inquiries 




Sign 

here,-* 

nl* ocg 

ERIC 



Printed NemelPosibonmde: 



&aaM d.forrijAou- 



°^ 7 ~ envforTY 7^ 

■on. (A 



TTrf C 






E-Mail 




fa ! 2 mUZA 






JuA 




III. 



DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 



available, and a dependable source can be snecifiPd rnn^iw? u ,T < ERIC W|M not announce a document unless it is publicly 
stringent for documents that cannot be made available throughloRS.) * S ° ^ ER ' C SeleCtl0n critena are si 9 nificar % more 



Publisher/Distributor 


• “ 


' " * • ,/ 


Address:. 1 ’ ■ * . v * 

* ‘ . . .*i - * * 


• • 




Price: 







IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

address :”' '«*** » *•“ »* other ,han .he addressee. p,ease provide .he appropriate name and 




Send this form to the following ERIC Clearinghouse: 




ERIC 


Clearinghouse on Urban Education 




Box 40, Teachers College 




Columbia University 




New York, NY 10027 



contributed) to: 



El, 



,er|c 



Rev. 9/97) 




* i • 



